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Abstract  

Introduction: As per the ICDS, obsessive-compulsive disorder (OCD) is characterized by a state 

where the primary symptom involves a subjective compulsion, which one feels compelled to resist, 

leading to actions, contemplation of ideas, recollection of experiences, or contemplation of abstract 

topics. While the disorder may start in childhood, it more frequently initiates during adolescence or 

early adulthood, and affects both men and women equally. The current study sought to assess the 

efficacy of an educational intervention program on OCD among teachers in selected schools. 

Objectives: The study aimed to evaluate the knowledge and the impact of an educational intervention 

program on obsessive-compulsive disorder among school teachers. Moreover, it aimed to investigate 

the correlation between teachers’ pre-test knowledge scores and specific demographic factors. The 

research employed a pre-experimental design, specifically a one-group pre-test and post-test 

approach. Data were gathered from 30 teachers using a self-structured questionnaire and non-

probability purposive sampling. The analysis of the data aligned with the study objectives involved the 

use of both descriptive and inferential statistics. Findings: The study’s results indicated that, initially, 

24% of participants had poor knowledge, and 76% had good knowledge about OCD in the pre-test. 

However, after the post-test, 97% demonstrated good knowledge, and only 3% exhibited poor 

knowledge. A substantial increase of 27.86% in knowledge was observed among teachers who 

underwent the educational intervention program. Conclusion: The conclusion drawn was that the 

post-test knowledge scores were significantly elevated compared to the pre-test scores following the 

implementation of the educational intervention program.  
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INTRODUCTION  

Obsessive-compulsive disorder (OCD) is 

characterized by the existence of obsessions, 

compulsions, or a combination of both, with a 

severity significant enough to result in distress or 

impairment in various aspects of life, as outlined 

by the American Psychiatric Association in 2013. 

People experiencing OCD recognize that their 

actions are disproportionate or irrational. Despite 

this awareness, the relief they gain from these 

behaviours compels them to persist in them. 

Typical compulsions encompass activities such as 

hand washing, organizing, checking, praying, 

counting, and silently repeating words. OCD is a 

neurobiological condition that typically emerges 

during adolescence or young adulthood, although 
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younger children may also manifest symptoms [1–6]. It is the fourth most common paediatric 

psychiatric disorder in the United States and one third to one half of the adults with OCD report 

childhood onset. If teachers are to effectively support students affected by OCD, they need to be 

informed about this complex disorder. However, students with OCD often attempt to keep people, 

including peers and teachers, unaware, of the disability by trying to hide their symptoms. Yet, these 

students must deal with their OCD symptoms daily, including the impact on their school work [7–16]. 

OCD affects adults, adolescents, and children around the world, and most people are diagnosed at the 

age of 19, more boys than girls. In adults, twelve month prevalence is estimated between 1 and 2.3%. 

In fact, recent study of 15–17 years olds indicated that the two most common problems resulting from 

OCD in this age group were school related concentrating on school work and completing homework 

because OCD behaviour can be easily misunderstood, teachers should learn to recognize. 

Demographic studies have reported that children and adults above 65 years of age have prevalence of 

OCD higher among males than females.  
 
OBJECTIVES  

1. Evaluate the initial knowledge scores of teachers from the chosen higher secondary school in 
Srinagar regarding OCD.  

2. Evaluate the knowledge scores of teachers from the selected higher secondary school in 
Srinagar after participating in a planned teaching program on OCD.  

3. Determine the impact of the educational intervention on teachers’ understanding of OCD at the 
selected higher secondary school in Srinagar.  

4. To determine the association between pre-test knowledge scores regarding OCD among 
teachers of higher secondary school with their selected demographic variables, gender, 
residence, marital status, family status, educational qualification, and any previous information.  

 
HYPOTHESIS  

• H1: The average post-interventional knowledge of teachers about OCD is notably higher than 
their average pre-interventional knowledge score with statistical significance.  

• H2: There is a significant association of pre-interventional knowledge score regarding OCD 
with their selected demographic variables, gender, marital status, residence, educational 
qualification, and any previous information.  

 
METHODOLOGY  

To fulfil the study’s objectives, a quantitative research approach, specifically employing a one-
group pre-test post-test design, was utilized. The research was conducted at Higher Secondary School 
Jawahar Nagar in Srinagar, Kashmir. The sample for this study comprised 30 teachers from the 
aforementioned school. The study employed a purposive sampling technique, specifically a non-
probability approach, to select participants. Permission was sought from the school principal to 
conduct the research, and upon approval, teachers were invited to participate in the study. Consent 
was obtained in writing, before including them as a sample in the study. Privacy, confidentiality, and 
anonymity were maintained. The tool for data collection was knowledge questionnaire that consists of 
26 items. PPT for organized teaching program on obsessive compulsive disorder was prepared by 
researcher. The study utilized a pre-experimental design, specifically opting for the one-group pre and 
post-test design. The study involved selecting a single test group (experimental group) and assessing 
their knowledge scores before the implementation of the organized teaching program. Following the 
introduction of the teaching program, the participants’ knowledge levels were reassessed after a 7-day 
period. The assessment of the organized teaching program’s effectiveness involved a comparison of 
pre-test and post test scores concerning the knowledge level of the teachers.  

 

RESULT  
Tables 1–4 indicate that there was no noteworthy association observed with selected demographic 

variables, including age, gender, marital status, family status, and any previous information. The 

significant association of the pre-test score with demographic variables is rejected, and the null 

hypothesis is accepted at the 0.05 level of significance.  
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Table 1. Frequency and percentage distribution of subjects according to demographic variables  
(n = 30).  
Demographic variables Frequency (f) Percentage (%) 

Age in years  

25–35 14 46.70% 

36–44 12 40.00% 

45 above  4 13.30% 

Gender  
 

Male 12 40% 

Female  18 60% 

Marital status 
 

Married  12 40% 

Unmarried 18 60% 

Habitat 
  

Rural  20 66% 

Urban 10 33.30% 

Family status 
 

Nuclear 26 86.70% 

Joint  4 13.30% 

Any previous information 

Yes 2 6.70% 

No 28 93.30% 

 
Table 2. Assessment level knowledge of teachers on obsessive compulsion disorder in pre-and post-
test (n = 30).  

Levels of knowledge Pre-test (f) Post-test(f) 

Poor (10–18) 7(24%) 1(3%) 

Good (19–26) 23(76) 29(97) 

 
Table 3. Comparison of subjects on the basis of pre and post-test mean knowledge score, SD, mean 
%, median, maximum and minimum of teachers according to their knowledge score.  
Domains of knowledge N Mean SD Median score Max. Min. P-value 

Pre-test 30 19.17 3.45 20 26 10 p<0.0001 

Post-test 30 27.86 4.20 28 35 16  

 
Table 4. Association of pre-test knowledge score of teachers with their demographic variables (n = 
30).  
Variables Categories f % Chi-square df p-value Result 

Age 21–30 8(26.6%) 2.098 3 0.552 NS 

31–40 
     

> 40 
     

Gender Male 12(40%) 0.008 11 1.000 NS 

Female 
     

Residence Rural 24(80%) 0.349 41 0.612 NS 

Urban 6(20%) 
    

Marital status Married 12(40%) 1.2 1 0.273 NS 

Unmarried 12(60%) 
    

Family status Nuclear 26(86.7) 1.677 1 0.915 NS 

Joint 4(13.3) 
    

Any previous information Yes 2(6.7%) 1.034 1 0.309 NS 

No 28(93.3%) 
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DISCUSSION  

In the present study, a total sample of 30 teachers was selected by purposive sampling. The impact 

of the structured teaching program on knowledge regarding OCD was assessed through the 

implementation of a paired t-test, comparing the pre-test and post-test knowledge scores. The results 

indicated that in the pretest, the mean value was 8.69 with a standard deviation (SD) of 3.45, while in 

the post-test, the mean value increased to 27.86 with an SD of 4.20. A notable statistical disparity was 

evident in the mean values of the pre-test and post-test knowledge scores. Additionally, there was no 

significant correlation observed with demographic variables. The present study is consistent with the 

study done by Giti Shams et al. (2011) on the prevalence of obsessive compulsive disorder in Iran on 

909 high school students. In this study, 60% were females in age group of 14–18 years with a mean 

age 15.92 years. Gender, age, birth order, parents’ education, and family income were not statistically 

significant to OCD symptoms. In 2021, Antonia Chaves et al. conducted a study in Spain that 

centered on the knowledge and stigmatizing attitudes of teachers related to OCD. The findings 

indicated that prior to the intervention, 82.1% of teachers had limited knowledge about OCD, but after 

the intervention, their knowledge improved, leading to enhanced strategies for managing students 

exhibiting OCD symptoms. Another study by Amita D. Jassi et al. in 2016 in London, UK, aimed to 

increase knowledge about OCD and provide support for parents and schools. The results revealed that 

after reading information packs, 127 teachers completed a quiz on OCD, and their knowledge 

increased [17–21].  

 

CONCLUSION  

The study concludes that the educational intervention improves teachers’ knowledge significantly. 

Educators who interact daily with students potentially experiencing the onset of obsessive-compulsive 

disorder (OCD) possess a distinct opportunity to proactively prevent the development of OCD by 

facilitating early identification and implementing appropriate interventions. Additionally, they can 

foster a positive attitude towards OCD among their students. In summary, the initiatives assessed in 

this study seemed to contribute to an enhanced understanding of obsessive-compulsive disorder among 

teachers. 

 

REFERENCES  

1. Townsend MC. Psychiatric mental health nursing: Concepts of care in evidence-based practice. 
8th ed. F.A. Davis Company; 2005. p. 537. 

2. Leininger M, Taylor Dyches T, Prater MA, Allen Health M. Teaching students with OCD. 
Intervention in School & Clinic. 2010; 45(4): 221. Available from: http://isc.sagepub.com 

3. Voderholzer U, Schlegl S, Kulz AK. Epidemiology and health care solutions of OCD. Der 
Nervenarzt. 2011; 82(3): 273–284.  

4. Ruscio AM, Stein DJ, Chiu WT, Kessler RC. The epidemiology of OCD in the National 
Comorbidity Survey Replication. Molecular Psychiatry. 2010; 15(1): 53–63.  

5. Fullana M, Moffitt T, Poulton R. Obsession and compulsion in the community: Prevalence, 
interference, help-seeking, development stability, and co-occurring psychiatric conditions. Am. J 

Psychiatry. 2009; 166(3): 329–336.  
6. Shams G, Foroughi E, Esmaili Y, Amini H, Ebrahimkhani N. Prevalence rates of obsessive-

compulsive symptoms and psychiatric comorbidity among adolescents in Iran. Acta Med Iran. 

2011; 49(10): 680–687.  
7. Chaves A, Arnáez S, Castilla D, Roncero M, García-Soriano G. Enhancing mental health literacy 

in obsessive-compulsive disorder and reducing stigma via smartphone: A randomized controlled 
trial protocol. Internet Interv. Jul 2022; 29: 100560. DOI: 10.1016/j.invent.2022.100560.  

8. Jassi AD, Kolvenbach S, Heyman I, Macleod T, Rose J, Diamond H. Increasing knowledge about 
obsessive-compulsive disorder and support for parents and schools: Evaluation of initiatives. 

Health Educ J. 2016; 75(5): 600–609. DOI: 10.1177/0017896915608513.  

9. García-Soriano G, Roncero M. What do Spanish adolescents think about obsessive-compulsive 

disorder? Mental health literacy and stigma associated with symmetry/order and aggression-



 

International Journal of Nursing Science Practice and Research 

Volume 10, Issue 1 

ISSN: 2455-6351 

 

© JournalsPub 2024. All Rights Reserved 29  
 

related symptoms. Psychiatry Res. Apr 2017; 250: 193–199. DOI: 

10.1016/j.psychres.2017.01.080.  

10. Coles ME, Coleman SL. Barriers to treatment seeking for anxiety disorders: initial data on the 

role of mental health literacy. Depress Anxiety. 2010; 27: 63–71. DOI: 10.1002/da.20620.  

11. Simonds LM, Thorpe SJ. Attitudes toward obsessive-compulsive disorders. Soc Psychiatry 

Psychiatr Epidemiol. 2003; 38: 331–336. DOI: 10.1007/s00127-003-0637-0  

12. Fernández de la Cruz L, Kolvenbach S, Vidal-Ribas P, Jassi A, Llorens M, Patel N, et al. Illness 

perception, help-seeking attitudes, and knowledge related to obsessive-compulsive disorder across 

different ethnic groups: A community survey. Soc. Psychiatry Psychiatr. Epidemiol. 2015; 51: 

455–464. DOI: 10.1007/s00127-015-1144-9.  

13. Glazier K, Wetterneck C, Singh S, Williams M. Stigma and shame as barriers to treatment for 

obsessive-compulsive and related disorders. J Depress Anxiety. 2015; 4: 191. DOI: 

10.4172/2167-1044.1000191.  

14. Chong SA, Abdin E, Picco L, Pang S, Jeyagurunathan A, Vaingankar JA, et al. Recognition of 

mental disorders among a multiracial population in Southeast Asia. BMC Psychiatry. 2016; 16: 

121. DOI: 10.1186/s12888-016-0837-2.  

15. Coles ME, Heimberg RG, Weiss BD. The public’s knowledge and beliefs about obsessive 

compulsive disorder. Depress Anxiety. 2013; 30: 778–785. DOI: 10.1002/da.22080.  

16. Stewart E, Grunthal B, Collins L, Coles M. Public recognition and perceptions of obsessive 

compulsive disorder. Commun. Mental Health J. 2019; 55: 74–82. DOI: 10.1007/s10597-018-

0323-z.  

17. Adams GB, Waas GA, March JS, Smith MC. Obsessive compulsive disorder in children and 

adolescents: the role of the school psychologist in identification, assessment, and treatment. Sch 

Psychol Q. 1994; 9: 274–294. DOI: 10.1037/h0088290.  

18. Chaturvedi A, Murdick NL, Gartin BC. Obsessive compulsive disorder: What an educator needs 

to know. Phys. Disabil. Educ. Relat. Serv. 2014; 33: 71–83. DOI: 10.14434/pders.v33i2.13134.  

19. Bella T, Omigbodun O, Atilola O. Towards school mental health in Nigeria: Baseline knowledge 

and attitudes of elementary school teachers. Adv. Sch. Mental Health Promot. 2011; 4: 55–62. 

DOI: 10.1080/1754730X.2011.9715636.  

20. Kurumatani T, Ukawa K, Kawaguchi Y, Miyata S, Suzuki M, Ide H, et al. Teachers’ knowledge, 

beliefs and attitudes concerning schizophrenia. Soc Psychiatry Psychiatr Epidemiol. (2004) 

39:402–9. 10.1007/s00127-004-0758-0.  

21. White SW, Sukhodolsky DG, Rains AL, Foster D, McGuire JF, Scahill L. Elementary school 

teachers' knowledge of Tourette syndrome, obsessive-compulsive disorder, and attention-

deficit/hyperactivity disorder: effects of teacher training. J. Dev. Phys. Disabil. 2011; 23: 5–14. 

10.1007/s10882-010-9209-x.  


